teacher Vasyl Sukhomlynskyi on the problem of studying the child’s personality
in their system and in the context of the evolution of the teacher’s pedagogical
views. It is found out that the transformation of the teacher’s views on the
problem of studying the child took place during the four periods of his creative
work: study of the student as a subject of educational activity, statement of the
level of students’ progress and related intellectual and volitional qualities (the
first period); scientific basis for studying the child in accordance with the
teacher’s proposed scheme of study (general information about the student, his
state of health, disease, general physical development, family members,
occupation of parents, family and living conditions of the student, material
conditions, cultural level of the family , individual-typological features of the
student, temperament, character, self-esteem, emotion, will (the second period);
study of the intellectual, moral, aesthetic sphere of the student’s personality at
different age stages of his development, moral education of the child (the third
period); the study of moral and spiritual qualities of the student, his culture, deep
penetration into the essence of mental processes, thoughtful analysis and finding
out the causes of complex and sometimes contradictory manifestations of the
student’s personality (the fourth period). It is proved that thoughts, ideas, and
developments of V. Sukhomlynskyi did not lose relevance in our time.
Key words: Vasyl Sukhomlynskyi, personality, child, personality study,
psychological and pedagogical characteristics.
Crarts Hafilna no pegakuii 17.09.2018
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TEACHER’S ROLE IN THE PROCESS OF IDENTIFICATION AND
CLASSROOM APPROACH OF GIFTED AND TALENTED
EDUCATION IN GREAT BRITAIN

Annotation. The article traces the formation of the role of coordinator
for the identification of gifted and talented pupils and teachers in the
identification process of gifted and talented in Great Britain. The problem of the
classroom approach of teaching gifted and talented and its implementation by
the teacher is examined in the research. The analysis of the activities of
educational institutions that provide teachers’ training at the regional and district
levels has been carried out, the tasks on which they work have been determined,
the ways of their implementation through the program and research activities
have been presented. The challenging times for gifted children, their parents and
teachers offer a number of options in education sphere. We outlined that a great
focus of identification activity is kept on educational efficiency and critical
thinking of teachers and coordinators of gifted and talented. This article
observes mandatory role of a teacher in formation of school register of gifted
and talented schoolchildren, that informs about a socio-economic level of a
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family in which a child is brought up, his gender and ethnicity; giving schools
the right to determine the number of gifted and talented schoolchildren
considering increase of education standards for such pupils.

Keywords: identification of gifted and talented, education coordinator of
the identification of gifted and talented, training of gifted and talented teachers,
gifted education, differentiation.

Formulation of the problem. Modern researches on gifted and talented
education support the idea of a multi-component criterion for the identification
process. In the UK, educational programs for gifted and talented pupils use a
variety of methods to identify such children from the school cohort. The basic
document for teachers working with gifted and talented children is the Standards
of the UK Department of Education and Training, which provides the necessary
information about possible methods and the identification process. Effective
training and education of gifted children depends on the capacity of a teacher to
identify and use appropriate teaching methods and approaches. Experience of
the UK, reflecting the activities of educational institutions for teachers of gifted
pupils is unique, versatile, one that solves the problems of identification,
effective teaching of gifted children, teachers productive cooperation. The
problems of identification and the role of a teacher in formation of the education
content for gifted and talented pupils have been studied by such British
scientists as Attfield R., BalchinT., HightA., KaplanS., Drakap T.,
Robinson W., Wallace B., Renzulli J., FreemanJ., Eyre D., GallagherJ.,
Harmon D. etc. These researchers are directly involved in the work of
organizations and projects for teachers of gifted and talented children. In our
research, we aim to analyze the role of a teacher for gifted and talented
education process in the UK. Also, one of our goals is to introduce identification
peculiarities of a specific category of gifted children.

Presenting the main material. The British model of gifted and talented
identification contains several stages: firstly, the school assigns gifted and
talented education coordinators, tasking them with a number of strategies to
engage gifted pupils in school curricula that are designed to meet their needs.
Coordinators work with teachers, parents, peers of potential talented and gifted
pupils to evaluate objectively the intellectual, creative abilities of pupils as well
as their personal qualities. The main role in this process is given to subject
teachers, since gifted and talented children are unevenly represented within the
school.

The basic provision of the educational initiative for gifted and talented
pupils is the development of educational programs that would rationally
combine classroom learning with extracurricular activities of the pupils. Gifted
and talented education coordinators provide the implementation of this
provision. They gain necessary skills studying under the state program
developed and implemented by Oxford Brooks University [19]. Thus, since
1999, more than 1,500 coordinators from about 450 secondary schools were
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trained in accordance with the «The National Program for the development of
coordinators on education for gifted and talented pupils» [19]. Teachers-
coordinators control the coherence of the work of identifying gifted and
talented, the process of making curricula and programs, and monitoring the
professional development of teachers. The work of coordinators is governed by
the principles of national education strategies [12].

A. Haight, having analyzed the reports of gifted and talented school
coordinators on the identification process at schools, concludes that schools take
into account, firstly, the academic abilities of pupils, which requires the
improvement of the identification process for talented children [10].

Researchers of the problem of identifying gifted and talented argue that a
teacher who does not have the special training in defining gifted children can
overestimate the capabilities of pupils, taking into account not their mental
abilities, but their misbehavior.

In 2005, T. Balchin studied the role of a teacher in the process of
identifying gifted and talented in the forty British schools. According to the
scholar's findings, most school coordinators of education for gifted and talented
children claim that teachers can be the best in assessment of their pupils [2], but
coordinators acknowledge that schools often appoint teachers to work with
gifted children who were not specially trained. Contradictory criteria in gifted
and talented education also prevent teachers from finding gifted and talented
children.

Even the most sophisticated educational programs for gifted and talented
educators will not be able to provide a clear, identifiable process, despite the fact
that the UK Department of Education and Training strives to implement unified
policy on identification of gifted and talented at the state level (one of the
components of such the program is the proper preparation of the teaching staff).
That is why the UK has implemented teacher support programs at the state,
regional and district levels (such as London), and there are state educational
structures (National Academy for Gifted and Talented Youth) [15], Open
University (Open University) [18]) and online resources.

D. Harmon suggests that one of the main issues related to the teaching of
certain categories of gifted pupils is the problem of their identification [11]. She
believes that the quantitative difference between white pupils and
representatives from ethnic groups identified as gifted depends on who made
decisions about their identification and how these pupils were identified. In most
cases, the teacher plays a major role in identifying gifted pupils. For example, in
the United States, most counties begin the process of identification with
applications from the teachers [11]; in the UK the teacher uses the methods of
observation, assessment and testing, identifies gifted and talented learners, and
provides information to the school education coordinator of the gifted and
talented [12].

The process of identification of gifted provides equal opportunities for
all applicants, regardless of their social, ethnic, gender, cultural affiliation. With
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regard to the latter, it is extremely important for a teacher who carries out the
identification process and a pupil and his parents who are participants in this
process have been communicating within a single national-cultural context,
which makes it impossible to mistake or defect in the definition of gifted and
talented (because sometimes parents have to fill out the application form in the
language that is foreign for them). According to R. Attfield, a teacher who
speaks the native language of children who are being tested for identification
them as gifted and talented, has a greater opportunity not to miss a child of this
category [1]. In addition, the identification process involves taking an 1Q test
[3]. Consequently, the factors mentioned above have a significant effect on the
outcome of the process of identification of gifted representatives of ethno-
cultural minorities [11].

All teachers should be aware that giftedness is a dynamic interaction
between potential, opportunities, support and personal motivation that has
manifested itself since birth. It is significant that teachers are taught how to
understand the nature of giftedness in order to avoid mistakes in the
identification process. This initiative was assumed by an organization-partner of
the National Program - National Strategies, which is responsible for educating
teachers, as well as for implementing the standards of teaching and learning
quality in the country [5]. «National Strategies» are developing teaching
resources for teachers. Thus, during 2007-2010, National Strategies developed
and issued about three dozen booklets and reference books on the education of
gifted and talented special-grade pupils, as well as children who require special
care, exclusively capable children, representatives of the black population,
immigrants from low-income families and mobile families of Romanes [3; 4; 7;
8; 9].

Thus, identifying factors play an important role in formation of the
educational content of gifted and talented education in the UK as an important
condition for the education modernization, the main focus of which is the role of
coordinators for the education of gifted and talented children and their training
in order to provide quality of the identification process.

The model of education for gifted and talented pupils in the UK provides
the teacher with a leading place in the educational process, implementing a
classroom approach to the educational needs of gifted and talented as the main
and most effective. This approach is realized through the direct interaction
between the pupil and the teacher in the classroom, which requires a high level
of professionalism and exceptional responsibility from the teacher.

In this approach, the benefits for the teacher are obvious. After all, the
teacher organizes work, using his experience and passing it to his pupils in the
classroom. The teacher considers gifted and talented children as the most
capable and diligent pupils among others, rather than a specific well-defined
group of extremely unique educational needs for which it is necessary to
develop and implement new approaches. D. Eyre describes this phenomenon as
an «exotic child» syndrome [6, p. 1053]. A classroom approach to the
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educational needs of gifted and talented motivates teachers to grow up and
improve, which ultimately affects the level of academic achievement of their
pupils. Teachers' work on improving the classroom educational needs of gifted
and talented is a practical research activity.

Teachers view the classroom approach as most convenient, since it is
based on a teacher's experience and satisfying the educational needs of pupils.
The classroom-based approach implies that each gifted and talented child
requires individualized optimal support. The best provision for the educational
needs of gifted pupils is realized through the expansion of the content of the
material being taught, which teachers do not offer for all gifted and talented
children, since schools and teachers differ in their capabilities, which contributes
to the effective development of gifted individuals.

From a financial point of view, a classroom-based approach is not costly,
it uses available resources. Therefore, it is not difficult to implement it at the
state level at any school for any pupil. The classroom approach is characterized
by stability, which is advantages in comparison with gifted programs; it does not
require a system of selection if there is a need to reduce the number of pupils in
the group.

The professional development of the teacher is the key to success of the
model of education of gifted and talented pupils. The effectiveness of the
classroom approach is due to the professionalism of teachers who master the
relevant knowledge, skills and abilities and are ready to increase their
professional development through special programs, Internet resources etc.
However, the model of education of gifted and talented children in the UK does
not impose all responsibility on the teacher. Gifted pupils have the opportunity
to develop out of a school, with the assistance of extra-school programs for
gifted and talented children.

S. Kaplan claims that training instructions for teachers have a significant
effect on the success, and teaching methods have a significant impact on the
pupils’ achievement [13]. The researcher is convinced that the teacher must
differentiate the main curriculum for gifted children by filling it with the
relevant elements, even if it changes some or all the elements of the basic
curriculum [13, p. 117].

In the UK, there are a number of organizations and educational
institutions that provide trainings for teachers, such as the Westminster Institute
of Education at the Oxford Brooks University (Oxford) [19], the National
Association for Ability Children (NACE, National Association for Able
Children in Education [16], the NRICH project at Cambridge University [17], an
online resource for Teacher Tools Teachers, created by London Gifted and
Talented [14].

Conclusions and prospects of further researches. Thus, the experience
of great Britain in assigning an important role to the teacher in the process of
identification is instructive. It is worth noting that at the present stage, the
educational support of the teacher through a package of on-line training is the
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key to successful, objective identification of gifted and talented pupils who are
potential competitive participants in the world educational process. The goal of
the educational initiative for gifted and talented students is to improve teaching
and learning outcomes in this category by developing an appropriate curriculum
that combines school and extracurricular education. This goal is being
implemented by educational coordinators of gifted and talented schoolchildren
(among the representatives of the teaching staff of schools) who are concerned
with the identification process and the satisfaction of the needs of each school.

In the UK, there are a number of organizations and educational
institutions that provide trainings for teachers, such as the Westminster Institute
of Education at Oxford Brookes University, the University of Oxford, the
National Association for Teaching Skilled Children for Able Children in
Education), the NRICH enriching mathematics project at Cambridge, created by
London Gifted and Talented, etc. Therefore, the priority direction of the modern
British model of education for gifted and talented is the search for ways to meet
the educational needs of gifted pupils from low-income families, which became
a component social policy of the country. In accordance with the National
England Gifted and Talented Education Program, ethnicity should not be an
obstacle to identifying children as gifted.

REFERENCES

1. Attfield R. Developing a Gifted and Talented Strategy: Lessons from the
UK Experience / R. Attfield. — Berkshire : CfBT Education Trust, 2009.
=27p.

2. Balchin T. The future of the English definition of giftedness / T. Balchin,
B. Hymer, D.J. Mathews (Eds.) // The routledge international
companion to gifted education. — London: Routledge, 2009. — P. 50-55.

3. Effective Provision for gifted and talented children in Primary and
Secondary  Education [Electronic  resource] / URL
www.teachernet.gov.uk/publications.

4, Effective provision for gifted and talented children in primary education
[Electronic  resource] // DCSF. - 2008. - URL
http://webarchive.nationalarchives.gov.uk.

5. England’s National Programme for Gifted and Talented Education: Plans

and Reforms for 2007-2010 [Electronic resource] / T. Dracup. — URL :
http://www.spanglefish.com/mariessite/Documents/.../906_world_confer
ence.doc.

6. Eyre D. The English model of gifted education / D. Eyre // International
Handbook on Giftedness / L. V. Shavina (ed.). — Oxford : Springer
Science Business Media, 2009. — P. 1045-1059.

7. Gifted and talented Black pupils’ achievement: Continuing professional
development (CPD) module and briefing pack [Electronic resource] //
DCSF. — 2009. — URL : http://webarchive.nationalarchives.gov.uk.

8. Gifted and Talented education: Guidance on preventing

149



underachievement — planning a whole-school approach [Electronic
resource] 1 DCSF. - 20009. -URL
http://webarchive.nationalarchives.gov.uk.

9. Gifted and Talented Education: Helping to find and support children
with dual or multiple exceptionalities [Electronic resource] // DCSF. —
2008. — URL : http://webarchive.nationalarchives.gov.uk.

10.  Haight A. A review of identifying the gifted in mainstream secondary schools:
the experience of England’s Excellence in cities Programme / Annie Haight //
European Council for High Ability (Pamplona, September 2004) [Electroni
resource]. -
URL :http://www.brookes.ac.uk/schools/education/rescon/cpdgifted/wie-
research.html.

11.  Harmon D. Improving test performance among culturally diverse gifted
students / D. Harmon //Understanding Our Gifted. —2004. — P. 18-21.

12. Identifying Gifted and Talented pupils — Getting Started, 2006
[Electronic resource]. — URL :www.teachernet.gov.uk/publications.

13. Kaplan S. Layering differentiated curricula for the gifted and talented /
S.Kaplan /[ Methods and Materials for Teaching the Gifted
/F. A. Karnes, and S. M. Bean (Eds.). — Waco, TX : Prufrock Press, Inc.,
2005. — P. 107-133.

14. London Gifted and Talented [Electronic resource]. — URL
http://www.londongt.org.

15.  National Academy for Gifted and Talented Youth, 2005[Electronic
resource]. — URL : http://www.warwick.ac.uk/gifted.

16.  National Association for Able Children in Education [Electronic
resource]. — URL : http://www.nace.co.uk.

17.  NRICH [Electronic resource]. — URL : http://nrich.maths.org.

18.  Open University [Electronic resource]. — URL :www.open.ac.uk.

19.  Oxford Brooks University GIT, 2005 [Electronic resource]. — URL :
http://www.brookes.ac.uk/schools/education/rescon/cpdgifted.

AHoTamisi. Y CTarTi aBTOp MPOCIIIKOBYE CTAHOBJIEHHS PO
KOOpJMHATOpa 3 MHUTAaHb BU3HAUEHHS 00JApOBAaHMUX 1 TAJAHOBUTHX YYHIB Ta
BUMTENS y Tporeci imeHTudikamii 001apoBaHMX 1 TAJIAHOBUTHX IIKOJSPIB
Benukoi bpuranii. [Ipobnema miaxody KiacHOro 3a0e3le4YeHHs y HaBYaHHI
00apoBaHNX YYHIB Ta HOTO peasi3allis BUUTEIEM PO3IIITHYTA y IOCIIHKEHHI.
3nilficHeHO aHami3 AISIBHOCTI  OCBITHIX IHCTHUTYWill 1 3a0e3neueHHs
MiATOTOBKH BYUTEINIB Ha JEPKABHOMY, PETiOHAIPHOMY Ta PaiiOHHOMY DiBHSX,
OKpECJIEeHO 3aBIaHHA, HaJ SIKUMU BOHM INPALIOIOThH, MPEACTABICHO CIIOCOOH iX
peauizatii 4epe3 nporpaMHy Ta HayKOBO-IOCIHIAHY JisUTbHICTS.

KnrouoBi ciaoBa: imentudikamis o0gapoBaHMX 1 TalaHOBUTHUX
LIKOJISIPIB, KOOPAWHATOP 3 THTaHb BHU3HAYCHHS OOJAPOBAHMX 1 TalaHOBHTHUX
Y4HiB, MiArOTOBKA BUHUTENSA [UI1 OOJApOBAaHMX 1 TANaHOBUTHX, OCBiTa Ul
001apoBaHuX, TUdepeHIialis.
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AHHOTauusi. B cratee aBTOp MpOCIEKMBAECT CTAHOBJICHHE POJIH
KOOp/IMHATOpA [0 BOIPOCAaM ONpEJAEICHUS OJapEeHHBIX W TaJIaHTJIUBBIX
YYEHHKOB M YUHUTENs B MpoLecce HACHTH(UKAUNK OJApEHHBIX M TaJaHTIMBBIX
HIKOJBHUKOB BenukoOpuranuu. [Ipobiema moaxozaa KimaccHOro odecrneyeHus B
0o0y4eHHH ONApeHHBIX YYaIlMXCS M WX peau3als YYUTEIeM PacCMOTpeHa B
uccnenoBanny. OCYIIECTBIIEH aHAJIU3  JIEATEIBHOCTH  00pa30BaTEeNbHBIX
YUpeXKICHUH Ui o0ecHedeHUs] IOATOTOBKHM YUYHUTENeH Ha PErHOHAJbHOM H
pailoHHOM YpOBHSX, OIpeNeNeHbl 3aJaud, HaJ KOTOPbHIMH OHHM paboTalorT,
MIPE/ICTAaBIEHBl CIOCOOBI MX pealH3aliyd dYepe3 NPOrpaMMHYI0 M Hay4HO-
HCCIIE/IOBATENBCKYIO IESITEIbHOCTb.

KnioueBble cioBa: WACHTUQHKAIMSA ONAPEHHBIX M TAIAHTIUBBIX
LIKOJBHUKOB, KOOPJWUHATOP IO BONPOCAM OINpPEJEICHUS OJApEHHBIX WU
TAJIAHTJIUBBIX YYEHHKOB, IOJATOTOBKA YUYHUTENS ONAPEHHBIX M TaJAaHTIMBBIX,
oOpas3oBaHHe AJs OAapEeHHBIX, AU depeHanus.

Crarrs Haniinuia 1o penakiii 25.09.2018

H.M. I'punbkoBa,
P.b. Ctenanuyk,
10.51. KaBka

®I3UYHE BUXOBAHHSA JITEN TA MOJIOJI Y NEJATOT TYHINA
CITAJIIIUHI B.O. CYXOMJIMHCBKOTI'O

AHoOTamisi. Y CTaTTi O0OXapakTepU30BaHO OCHOBHI ifei BigoMoro
YKpaiHCBKOro BueHOro, meparora Bacuis Osexcanaposnya CyXOMIMHCHKOTO
PO OpraHizalliro Ta peaisaiiio (i3HIHOTO0 BUXOBAHHSI 1 3arapTyBaHHs JiTeH Ta
MOJIOAI; 3IiICHEHO aHalli3 HayKoBO OOTPYHTOBAaHHMX Ta IIEPeBIpeHUX HAa
MPaKTHI[i B YMOBaX KOHKPETHOTO KOJIEKTHBY IIaBIHMCHKOI CepelHbOl IIKOIU
METOIB 1 TpUitoMiB (i3U4HOT MIArOTOBKH HiTeH; pO3KpUTO ePeKTUBHI hopmu
oprasizarii Gi3u4HOro BUXOBaHHS, sIKI BUKOPUCTOBYBaB B. CyxOMIMHCHKUH, a
TaKOX CHCTEMAaTH30BAaHO IMOPaJN BUYEHOTO INOJO 30epeeHHS 1 MPHUMHOKEHHS
3II0POB’Sl JIITEH.

KuirouoBi cioBa: (isuyHe BUXOBaHHS, Pi3MUHE 3arapTyBaHHS, METOJIH,
¢dopmu, 3acobu (i3MYHOTO BUXOBAHHS, CIIOPTUBHI 3MaraHHs, CIOPTUBHI irpwy,
TYPUCTHYHI TIOXOIH.

IocTranoBka mnpobaemMu. «Y 340pOBOMY Tili — 3J0POBHI Iyx» —
CTBEPJDKYE BiZIOME IPHCIIB S, SIKE € aKTyalbHUM y Halll 4ac. AJKe 3apa3 HaITo
TOCTpPO MocTae MpodiaeMa 30epeKeHHs 310pOB’° s i (i3MYHOT MIATOTOBKY JiTeH Ta
Mosofi. [TutanHs (Hi3MYHOTO BUXOBAHHS TAKOX aKTyalli30BaHO y BiJIIMOBITHHX
HOPMAaTHBHO-TIPABOBUX [JOKyMeHTax: 3akoH Ykpainu «IIpo oceity» [1],
Konnenmist «HoBa ykpaiHcbka mkonay [2] Tomo.
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